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Agenda:

• IPRCs and IEPs (25 min)
• Executive Functioning - What is it and 

helpful strategies (60min)
• Q & A - Discussion with parents (30 min)



Special Education Team
• School-level

– Classroom teacher
– Special Education Resource 

Teacher (SERT)
– Educational Assistant (EA)
– Child and Youth Counsellor (CYC)
– Administrators: Principal and 

Vice-Principal



Special Education Team
• Board-level

– Special Education Consultant
– Speech & Language Consultant
– Social Worker
– Psychological Consultant
– Itinerant Teachers

• Deaf & Hard of Hearing
• Blind & Low Vision

– Elementary Inclusion Technology 
Coaches



Identification Placement and 
Review Committee

What is the role of the IPRC?
• The IPRC will:

– Decide whether your child should be identified as exceptional 
according to categories and definitions of exceptionalities provided by 
the Ministry of Education

– Decide an appropriate Upper Grand District School Board placement 
for your child

– Review the identification and placement at least once in a school year



Exceptionalities
Behavioural

- Behavioural Exceptionality

Communication
- Autism
- Deaf and Hard of Hearing
- Language Impairment
- Speech Impairment
- Learning Disability

Intellectual
- Giftedness
- Mild Intellectual Disability
- Developmental Disability

Physical
- Physical Disability
- Blind and Low Vision

Multiple Exceptionalities



IPRC identification for FASD

Behavioural Exceptionality
A learning disorder characterized by specific behaviour problems 
over such a period of time, and to such a marked degree, and of 
such a nature, as to adversely affect educational performance, 
and that may be accompanied by one or more of the following:

a) an inability to build or to maintain interpersonal relationships;
b) excessive fears or anxieties;
c) a tendency to compulsive reaction; or,  
d) an inability to learn that cannot be traced to intellectual, sensory, or 

other health factors, or any combination thereof.



When do we use an IEP?
– Accommodations to access the curriculum

• Instructional, Environmental, and Assessment

– Modifications to curriculum
• Changing grade level or number/complexity

– Support for transitions

– Additional support (e.g. EA, OT, PT, etc.)

– Equipment (e.g. technology, sensory, physical, etc.)



SEA 

• Funding from Ministry for equipment
– Technology (e.g. Chromebook, iPad, etc.)
– Physical, Sensory, Personal Care

• Professional Recommendation
• Must be documented in IEP
• Can follow students from board-to-board
• Smaller items (e.g. pencil grips, fidget tools, etc.) are 

purchased by the school, not through SEA



Some Common Accommodations
• Extra time
• Graphic organizers
• Assistive Technology (e.g. speech to text, text to speech)
• FM or Soundfield system
• Scribing
• Repetition/chunking of information
• Headphones
• Study carrel
• Breaks



Typical Modifications
“Modifications are changes made in the grade-level expectations for a 

subject or course in order to meet a student’s learning needs.” 
(Special Education in Ontario, Kindergarten to Grade 12 (2017), page E17)

• Modifications can be made made by modifying the number of 

expectations and /or the complexity of expectations at the current 

grade level

• Modified expectations can also outline knowledge and skills from a 

different grade level

                                                                 
                                  



Alternative Curriculum
“Alternative expectations are developed to help students acquire 
knowledge and skills that are not represented in the Ontario curriculum”. 
(Special Education in Ontario, Kindergarten to Grade 12 (2017), page E18)

Alternative programs are offered in both elementary and secondary.

Examples of alternative programs addressing behaviour challenges or 
lagging skills:

• Social skills, Self-Regulation skills, Community Safety skills



Alternative Programs must 
have...

Current Level of Achievement:  This should be taken from the latest alternative report 
card. Grade levels or mark should be included.

Annual Program Goal: This is a statement that describes what a student is reasonably 
able to accomplish in an alternative program by the end of the school year.  These should 
be written as observable, measurable outcomes.

Learning Expectations: These indicate the knowledge and skills that a student is expected 
to demonstrate and have assessed by the end of the reporting period. These should be 
specific skills that a student can demonstrate independently.



Other information to include....
Teaching Strategies

If there is a teaching strategy that is different from ones used with other students, these need to 
be included alongside the learning expectation.

If a different teaching strategy is not required from what is used with other students, a teaching 
strategy does not need to be listed.

Assessment Methods
Student progress should be monitored and assessed continuously.
A variety of methods and techniques should be used to assess student progress.
The assessment method used to assess learning expectations should be listed in the IEP.

For example, “short oral presentation with visual aids”



Moving forward...

• Learning for All
• Student Centred Intervention

– student-focused, consistent, strengths-based
– looking for gaps in our understanding and student abilities
– collaborative
– considering the whole student



Student Centred Intervention Plan



Moving forward...

• Simplifying our approach to behaviour
• Language that everyone can understand
• Consistency and predictability
• Proactive



Target Plan



The Brain 
Controls 

Behaviour



FASD: Brain-based disabilities

Behaviour Symptoms



Thinking vs. Emotions

Emotions

Executive Functions



Brain-based disability

Taken from Fetal Alcohol Consultation Education Training Services (FACETS) rev. 2012 www.fascets.org

Typical brain development: FASD:

• Complex, orderly, sequential
• Rich neural networks

• Undergrowth, gaps, tangles
• Fewer cells

• Altered brain structure



Learning problems/disabilities
• Variable cognitive profile

Processing speed deficits
• Thinking & response times

Memory problems

Difficulty with abstractions
• Connecting actions with consequences
• Reality from fantasy
• Problem solving & decision making
• Concrete/literal/contextual learning

Difficulty making connections and generalizing

Cognitive Problems

Primary Characteristics



Weak mental/cognitive flexibility
• Difficulty adapting to changes
• Difficulty handling transitions; changing tasks
• ‘Black/white’ thinking

Inconsistent performance/ability
• ‘On & off’ days

Adaptive skills
• Daily & social skills

Developmental lags
• Acting younger than chronological age

Cognitive Problems

Primary Characteristics



Planning, organizing, initiating, monitoring

Following through or finishing things

Ability to shift (cognitive flexibility)

Inhibition

• Impulsivity

Attention

• Easily distracted
• Poor concentration
• Forgetful

Executive Functioning

Primary Characteristics



 

Expressive > receptive

• Processing difficulties
• Difficulty understanding
• Confabulating stories
• Can be highly verbal, but weak comprehension

– Written & verbal

Social communication

• Trouble interpreting the intent of speaker

Speech problems

• Pronunciation 

Difficulty remembering words

Communication Deficits:

Primary Characteristics



Poor Balance

Moving and doing things slowly

Coordination problems

Easily fatigued

Motor problems

Primary Characteristics



Over sensitive 

● lights, touch, sounds

Under sensitive 

● pain, temperature, physical sensations

Dizziness, vertigo

Easily overwhelmed

Sensory  Processing Deficits:

Primary Characteristics



Dysregulation
• Temper tantrums
• Outbursts
• Mood swings
• Difficulty regulating emotions once they start

Restlessness

Emotion  problems

Primary Characteristics



Wait, you’re telling me you’ve been crying for hours because you saw a bug?

YOU DIDN’T SEE THE WAY IT LOOKED AT ME!!



Secondary Characteristics
Expression of being overwhelmed:
• Fatigue
• Frustration
• Irritable
• Argumentative
• Anxious, fearful
• Insistent
• Low/sad mood
• Poor self-esteem



Emotional Hijacking of the Brain: 
Limbic system takes over, EFs shut down



Spoon Theory Video

https://www.youtube.com/watch?v=yUe
wlQRj-VI

https://www.youtube.com/watch?v=yUewlQRj-VI
https://www.youtube.com/watch?v=yUewlQRj-VI


The Brain is like a large company



The CEO is doing 
“Executive Functions 
(EF)”



What are EF?

Executive Functions are higher level 
brain activities (“thinking” or “cognition”) 
that allow us to use information from our 
environment to adapt our behaviour



Executive Functions (EF):

● Thinking skills that are under our conscious control (not automatic)

● Needed for thought and action in complex goal-directed behaviour 

● And needed to adapt to environmental changes and demands



Emotion Regulation

Planning, organizing, initiating, monitoring

Ability to shift (cognitive flexibility)

Inhibition

• Impulsivity

Attention

• Easily distracted, Poor concentration

Working Memory

• Forgetful, poor follow-through, difficulty finishing things

Problem Solving

Concept Formation

Executive Functioning

Executive Functions

Emotions



Tradition Behavioural Interventions:

● Time Out
● Extra Work or Chores
● Ignoring
● Shaming
● Token Systems
● Contracts
● Grounding or Other Consequences
● Suspension



Problem

Sarah leaves her bike out in the rain.  When her 
mother gets home four hours later, Sarah is sent to her 
room for a time out.  

The mother expects this punishment will result in a 
permanent change in Sarah’s behaviour, resulting in 
the bike always being put away in the future.

- Paraphrased from Trying Differently Rather Than Harder, 3rd Edition - Diane Malbin, M.S.W.



Learning Theory assumes that 
Sarah’s brain can do the following:

● Understand why she is being sent to her room, and remember riding her bike earlier that day

● Form associations between the bike, its location, and going to her room

● Remember the unpleasantness of the “time out” tomorrow
  

● Retrieve this information in the future

● Generate different behaviours and predict different outcomes based on these different 
behaviours

● Remember what to do with her bike on the next day and forever in the future  

- Paraphrased from Trying Differently Rather Than Harder, 3rd Edition - Diane Malbin, M.S.W.



This is fine for some children.  What if 
Sarah and others with FASD have difficulty 
in these areas?

● Linking words with actions and understanding

● Forming associations and linking the punishment with the action or behaviour

● Remember, or retrieving information in the future, in different settings

● Generating different outcomes

● Abstracting and predicting future events

● Generalizing information to new situations in the future 

- Paraphrased from Trying Differently Rather Than Harder, 3rd Edition - Diane Malbin, M.S.W.



Trying Differently - Use:
● Visual cues (a picture of the bike in it’s proper spot you can point to)
● Specific directions (“bike goes in bike rack in shed” vs “put bike away”)
● Demonstrate how to put the bike away
● Have the child join you in putting the bike away (you get them started and 

ask them to help you)
● Use as few words as possible
● Temper expectations, if she can do it a few times, that does not 

guarantee consistent behaviour one day to the next 
● Check for comprehension (being able to repeat the instruction does not 

mean she understood it eg. parroting)
● Other suggestions?

Paraphrased from Trying Differently Rather Than Harder, 3rd Edition - Diane Malbin, M.S.W.



ENVIRONMENTAL 
Accommodations

Educators: 
EXTERNAL 

BRAIN

Recognition of 
BRAIN 

DIFFERENCES

Classroom implications & strategies



Environmental Accommodations:
Reduce distractions

• Noise, items on wall, sources of information
• Number of people working with student
• Interruptions
• Secondary work-station

Layout
• Visually concrete space
• Organized 
• Calm colours
• Limit use of colours and fonts

Sensory
• Lighting
• Temperature
• Aromas
• Crowds
• Touch



External supports

Consistency

• Responses, staffing, consequences

Routines & structure

• Clear & concise rules
• Daily routines
• Structured ‘free’ time

Plan for changes, transitions, upcoming events

Advance warnings



External supports:

Schedules, visual cues & memory aids

• E.g., concrete reminders (green, yellow, red cards)

Concrete, specific, and simple information

• Limit number of choices & instructions at one time

Preventative strategies

• Recognize & plan for common triggers

Immediate & predictable rewards/consequences

• Brief, immediate & consistent



Classroom implications & 
strategies



Tips for conversations with schools

https://www.youtube.com/watch?v=fSsCXnsYKRI&t=267s

https://www.youtube.com/watch?v=fSsCXnsYKRI&t=267s


Built-in/planned Flexibility:

Errorless learning

• Beginning & continuing at level where minimal errors
• Shaping behaviour

– Teaching task/skills/rule in small steps
– Start at level of success and slowly move to next level
– Return to an earlier level if encounter problem

Attitude & patience

• Recognizing brain differences
• Changing traditional thinking

– FASD interpretation



Changing our thinking:

Behaviour     
  (what we see)

What we think 
(misinterpretation)

FASD interpretation

Noncompliance 
(not following rule)

• Doing it on purpose
• Attention-seeking
• Stubborn

• Does not understand
• Trouble translating verbal 

directions into actions

Being late • Lazy
• Poor parenting
• Intentional

• Does not understand abstract 
concept of time

• Needs assistance getting 
organized

Physically aggressive • Wants to hurt/bother 
others

• Lacks remorse

• Hyper/hypo-sensitive to touch
• Does not understand social 

cues/boundaries

- D. L. Evenson, 1994
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n Intervene – early signs of 
frustration

Break down 
tasks/expectations

Extra time – process & 
make decisions

Classroom implications & strategies



Discussion and Questions

Success when 
supported!


